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Objectives of the Study
The study attempted to accomplish the following:
1.Identify the causes of absenteeism in an inner-
city high school.
2.Investigate and compare the reasons for absen-
teeism of:(a) boys vs. girls,(b) students with divorced
parents vs. students with parents who are not divorced,and
(c) bused students vs. resident students.
3.Complete a statistical study to determine wheth-
er or not a significant differenceexists between the mean
scores of reading achievement tests forstudents with atten-
dance problems and students without attendance problems.
4.Complete a statistical study to determine wheth-
er or not a significant differenceexists between the meanscores of mathematic achievement tests for studentswith at-
tendance problems and students without attendance problems.
5.Develop a conceptual framework which might en-
able parents and educators to have a better understanding
of the causes of absenteeism in inner-city schools.
Conclusions
1.Students with attendance problems attribute
their absenteeism to the following major factors:
a.In-school factors
(1) Poor relationships with teachers
(2) Class assignments lack meaning
(3) Unsatisfied with course schedule
b.Personal factors
(1) Social pressure to cut class
(2) Lack of motivation
2.Students with divorced parents are less likely
to blame the school for their absenteeism problems than
students with parents who are not divorced.
3."Caring for family members" and "Transporta-
tion" affect the attendance of bused students more than
residentstudents.
4.Family factors contributing to poor school at-
tendance include "Problems relating to fighting among fam-
ily members" and "Problems relating to divorced parents."5.The F statistic, using the one-way analysis of
variance, indicated:
a.There was no difference, at the .01 level of
significance, in the mean scores of reading
achievement tests for freshmen students with at-
tendance problems and freshmen students without
attendance problems.
b.There was a significant difference, at the .01
level of significance, in the mean scores of
reading achievement tests for sophomore stu-
dents with attendance problems and sophomore
students without attendance problems.
c.There was a significant difference, at the .01
level of significance, in the mean scores of
mathematic achievement tests for freshmen and
sophomore students with attendance problems and
freshmen and sophomore students without atten-
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I.INTRODUCTION
Statement of the Problem
The scope of the study focuses on a concern of par-
ents, teachers, and administratorsassociated with our pub-
lic schools today:that is, what are the causes of an in-
creasing number of students being absent from highschools
which are located in inner-city school districts?
Reports tabulated in 1978 by the Oregon State De-
partment of Education indicate an absentee rateof 8.52
percent for both elementary and secondaryschools.Nation-
ally, a 7.9 percent absentee rate was reportedby the Na-
tional Center for Education Statistics in 1976.
Many inner-city school districts areaveraging much
higher absentee rates.Benjamin Franklin High School in New
York, for example, recorded a 48 percentabsentee rate in
1974.Baltimore schools in Maryland were faced with a
30,000 pupil absentee rate in 1975.In 12 Baltimore junior
and senior high schools, attendance averagedonly 71 percent
in that year.Ten schools in the New Orleans Public Schools
reported an average of 78 percent attendancein 1974-75
(41, p. 3).2
Analysis of data gathered statewide in Virginia in
1976 indicates statistically significant relationships be-
tween the attendance rate and certain school factors.
The strongest correlation was between the attendance
rate and the population density classifications of
urban, suburban, and others.Schools in urban areas
had the poorest attendance, while schools in suburban
areas had better attendance, with schools in other
areas having the best attendance.(62, p. 116)
To a large extent, the causes of the high rate of
absenteeism in inner-city schools is baffling to many ad-
ministrators, teachers, and parents.
In a report by the Institute for Urban Affairs and
Research in 1977, it was found that truancy seemed to be
increasing, particularly among inner-city students who are
often black, low income, and handicapped by negative educa-
tional experiences.The report notes that:
Almost nothing has been done to measure the extent
of truancy from school.Attempts to find some in-
formation on the frequency of truancy revealed only
minimal data.(1, p. 80)
Absenteeism of students from school has been on the
increase in Portland, Oregon as well as other large cities
across the nation.In a paper written in 1971 by James
Nagel, entitled "The Prevalence of Absenteeism in the Inner
Cities," he states:
. . .the enormous rate of absenteeism in inner-city
schools is the most underpublicized and major vari-
able in the educational process.This variable alone
could explain much of the difficulty of modern urban
education.Yet its full extent, development, and
ramifications appear to be part of a vast simple3
secret from even those who are close to the situa-
tion. (37)
Further, Nagel stated that:
. . .the immediate problem appears to be that a tre-
mendous urban educational structure exists which to a
considerable extent is being used by those students
who in fact would seem to need it the most to advance
themselves or even to become fully functional in the
current economy.As a result the present system is
failing and if this trend is not reversed, it could
be terminal.Thousands of students are committing
mass educational suicide and therebyeconomic and so-
cial suicide, and we are giving it de facto sanction
because of indifference or stress on other less tan-
gible and perhaps even derived variables.The stu-
dents are years behind in their achievement levels,
parents are literally angry that their children are
not learning, employers are finding itincreasingly
difficult to absorb numbers of untrained people into
the economy, and taxpayers are beginning to suspect
that they are not getting their money's worth.
(37)
In a random sample of 500 members of theNational
Association of Secondary School Principals in 1973,1974,
and 1975, student absenteeism was listed as thenumber one
problem in the administration of public schools.In 1976
student absenteeism ranked second to vandalism as their
biggest concern (41, p. 1).
Purpose and Importance of the Study
The purpose of this study is to (1) identify the
causes of excessive absenteeism in aninner-city high
school, and (2) to incorporate these findings into a con-
ceptual framework which might enable us to have abetter4
understanding of the reasons for excessiveschool absen-
teeism.
The conceptual framework mightenable parents and
educators to first of all see whatthe problem is--why some
students are having attendance problemsin school.Once
the problems are clearly defined,then perhaps workable
solutions can be sought.
The study serves an importantfunction in that it
investigates the relationship of poor schoolattendance to
several variables.Some of the major variables include
(1) reading skills,(2) math skills,(3) family structure,
(4) ethnic background,(5) the use of alcohol and drugs,
(6) relationship with teachers, and(7) busing.
The results of the study couldbe useful to school
personnel in assessing the need for newapproaches and
techniques for teaching students withlow math and reading
skills.
Significant relationships between attendanceand
family structure would be usefulinformation to counselors,
teachers, and parents in understandingthe effect of the
home environment on schoolattendance.
A more complete understandingof the reasons for
excessive absenteeism in inner-city schoolscould be useful
to school administrators indeveloping attendance policies
and procedures designed to improveschool attendance.5
With federal laws mandated for the integration of
minority students, the relationship of ethnic background
and school attendance could be valuable in assessing the
educational progress of students who are bused to school.
The study might be of interest to those who are concerned
about the value of busing children from one area to another.
This research study may aid school personnel in de-
signing staff workshops to teach teachers and administra-
tors how to effectively work with students with attendance
problems.
The findings in this research may be important to
curriculum planners in urban school systems in the revision
and development of school curriculum programs.
The study is designed to provide an understanding
of the causes of truancy in urban high schools and to be
useful to those who are interested in seeking solutions to
the problems which are responsible for poor school atten-
dance.
Limitations of the Study
(1) The selection of research data from one school
limits generalization from the study.
(2) Math and reading achievement tests for students
who participated in the study were administered in the
eighth grade.Current math and reading levels may have
changed in the one to one and one-half years which elapsed6
since the achievement tests and the attendance surveys were
administered.
(3) Threat to internal validity could be a limiting
factor in that some students may not have been honest in
completing the attendance survey.Before each student
began taking the attendance survey, it was clearly explained
to them that (1) their names would remain anonymous,(2) the
result of the survey would not become a part of their per-
sonal records, and (3) complete honesty was necessary in
completing the survey to validly determine the causes of
poor school attendance.
(4) The incomplete math and reading achievement
scores for participants in the study may be a limiting
factor in the statistical analysis.
(5) Internal validity could be limited by the read-
ing level of the attendance survey.The writer attempted
to guard against this factor by asking participants to re-
quest an explanation of words they did not understand.
Also, students with very low reading skills were read the
survey by the writer, answering questions as needed.7
Hypotheses
Of the five major hypotheses presented in the study,
Hypotheses I and II are statistically testable.Hypotheses
III, IV, and V are analyzed and tested using data obtained
from the attendance questionnaire.
Hypothesis I:There is no significant difference
between the mean scores of reading achievement tests for
students with attendance problems and students without
attendance problems.
Hypothesis II:There is no significant difference
between the mean scores of mathematic achievement tests for
students with attendance problems and students without at-
tendance problems.
Hypothesis III:The causes of absenteeism in an
inner-city school are different for boys than for girls.
Hypothesis IV:The causes of absenteeism in an
inner-city school are different for students with divorced
or separated parents than for students with parents who are
not divorced or separated.
Hypothesis V:The causes of absenteeism in an
inner-city school are different for minority students who
are bused to school than for those students whoreside
within the local school attendance area.8
Definition of Terms
The following terms and concepts are defined ac-
cording to usage in this dissertation.
Administrative transfer student:A student who has
elected to be transported by bus to another school within
the Portland School District.Only minority students are
eligible for the administrative transfer program.
Community agent:A school district employee, hired
to assist administrative transfer students in individual and
family counseling, dispersal of bus and lunch tickets, and
to build the best possible human relations among students,
parents, and school personnel.
Excessive school absenteeism:An absentee rate
which exceeds the normal rate of days missed from school
due to illness, appointments, etc.In this study, an absen-
tee rate of 11 or more days per semester is considered ex-
cessive absenteeism.
Explanation:An explanation is an attempt to trans-
late the unfamiliar to the familiar.
Feeder school:An elementary school located within
the high school attendance area boundaries.
In-school truancy:Unauthorized absences from cer-
tain classes at school without the knowledge and/or consent
of the child's parents.9
Quarter:A term used to describe the length of
time of nine or ten weeks of class instruction.Grades in
each class are recorded quarterly.One quarter is one-
fourth of the year of the regular school session.
Reg. room:An abbreviated expression meaning regis-
tration room or home room.Routine reg. room procedures
include:taking roll for the school absentee list, reading
the daily bulletin, and distributing other school communi-
cations.
Resident student:A student who is not a partici-
pant in the administrative transfer program and who resides
within the local school attendance area boundaries.
Semester:A term used to describe the length of
time of 18 weeks of class instruction.Credits toward
graduation requirements are determined by the number of
courses passed in a semester with at least a "D" grade.One
semester is one-half of the year of the regular school
session.
Truant:A student who is frequently absent from
school without the knowledge and/or consent of his parents.
Truancy:An absence from school without the knowl-
edge and/or consent of the child's parents.
Understanding:Understanding is the conceptualizing
of ideas or objects as being simple, homogeneous, coherent,
intelligible, ordered, consistent, and related.10
Understanding is a process which is brought about by ex-
planations, experiences, and the organization of thought
into an ordered system.11
II.REVIEW OF RELATED LITERATURE
An investigation of the literature is presented by
specific topics which relate to the problem of poor school
attendance.It is hoped that the organization of the liter-
ature in this manner will aid the reader in providing a re-
search review which is both interesting and useful.
Introduction
Research of school attendance began about 1925 when
Charles H. Butler (9) noted that:
Many studies have been made for the purpose of ascer-
taining the effects of various factors in the lives
of pupils on their achievement in the subjects which
they are studying in school.(9, p. 450)
Butler contended that educational research prior to 1925
included many investigations of factors affecting scholastic
achievement, such as intellect, home environment, physical
condition and health, sex, nationality, special interests,
and numerous other items.
Butler stated:
The item of regularity of attendance, however, has
largely escaped the scrutiny of investigators.There
is practically nothing in educational literature bear-
ing on the effect which this obvious and rather impor-
tant factor has on achievement.(9, p. 450)12
The Effect of Absenteeism
on Achievement
Butler (9) hypothesized that there probably was a
definite relation between attendance andachievement.In
examining data from students from the UniversityHigh School
in Missouri, Butler found that pupils withthe lowest
grades were absent from class 7.3 times asoften as those
who had the highest grades.He concluded that the results
showed a distinct relation betweenachievement and atten-
dance (9, p. 451).
Educational research on the relationship of atten-
dance and achievement continued in 1927 byFeingold (19).
He confirmed Butler's findings andfurther added:
Let no one make the mistake of drawingthe conclusion
that scholarship depends on attendance only.For it
is more than likely that the conditions,physical
and otherwise, which interfere with perfectatten-
dance, also hinder scholastic achievement.Neverthe-
less, the relationship is too uniform not toforce
upon the conclusion that thefrequent absence from
school, whatever the cause may be, is in part respon-
sible for poor achievement.(19, p. 335)
In 1929 Crider (14) followed up the workby Butler
and Feingold and found that absences weredetrimental to
achievement, even to the better student (14, p.758).
The results of 12 studies conducted from 1925 to
1960 indicate significant relationships betweenabsences and
grades when measured in the same term.However, 12 other
studies administered from 1923 to 1962 could find no corre-
lation between absences and grades (41, p.10).This13
discrepancy exists for a number of possible reasons.
Studies conducted in rural areas, for example,compared to
studies conducted in urban cities, may accountfor the dif-
ferences in correlating absences and gradesdue to the dif-
ferences in sample populations.
In an article written by Rozelle (44)in 1968, he
indicated that the research in this area isinconclusive.
Coldiron and Skiffington (10) found that atthe elementary
level attendance was not associated withachievement; higher
attendance at the secondary level, however, wasassociated
with school achievement.
In 1974 Wiley and Harnischfeger (59)attempted to
"explode the myth" that school attendance haslittle or no
effect on its students.The authors constructed a model
using exposure to school as the mediatingvariable between
the student's background data andachievement.Utilizing
verbal ability, reading comprehension, andmathematical
achievement as output variables, and the student's race,
number of possessions in the student's home,and the number
of children at home as the backgroundvariables, the authors
concluded the following:
We were able to show that the amountof schooling a
child receives has a tremendous effect onhis achieve-
ment.(59, p. 10)
Our estimates of the magnitudes of theeffects of
schooling, in terms of quantity of schoolingreceived,
strongly require reconsideration ofpolicy discussions
resulting in less schooling.(59, p. 11)14
The Effects of Instruction
on Attendance
Allen and Main (3) focused on attempts toimprove
attendance by the use of innovativeinstructional tech-
niques.By using a problem-generating mathematics game to
increase the attendance of seventh- andeighth-graders in
an inner-city Detroit middleschool, the authors reported
that the mean absentee rate in non-games was morethan three
times greater than in game classes.The mean absentee rate
for students who changed at the semesterfrom games to non-
game classes almost doubled.
Roberts (42) tested a success-oriented science pro-
gram on the attendance andschool activity participation of
junior high school underachievers.Students in the experi-
mental group showed significant gains inattendance when
compared to the control group.More students in the experi-
mental group became involved in schoolactivities than those
in the control group.
Grant (23), studying the effect of curriculum ma-
terials upon self-concept, achievement, and attendanceof
black inner-city students, found that relevantmaterial can
positively affect a student's achievement and attendancebut
had no great effect on self-concept.15
The Effects of Positive Reinforcement
on Attendance
To determine the effects of positive reinforcement
on attendance in an inner-city referral centerin Philadel-
phia, Grala and McCauley (22) conducted a study on 32 black
and Puerto Rican boys between the ages of 13 and 17.The
results of the study indicate that supportive instruction,
such as offers of help in getting back to school, extra
help, and tutoring, were needed to change the attendance pat-
terns of the subjects (22, p. 169).
Morgan (36) used material, peer, and teacher rein-
forcements as a stimulus to improve attendance of 89 lower-
income Mexican-Americans with excessive absenteeism.All
of the experimental treatment group reduced their absentee-
ism significantly more than the control group.
In a similar study, Brooks (7) found that contract-
ing with truants for rewards was one way of improving their
attendance records.
To determine the effects of positive reinforcement
on attendance, the writer organized an attendance contest
at Madison High School during the month of November 1979.
Cash prizes and gift certificates from local merchants were
offered as rewards to the reg. rooms with the best attendance
records during November.Teacher absences were included
with student absentee records in each reg room.Winning reg.
rooms were determined by calculating the absentee rate based16
on the number of students and teachersin the competing
reg.rooms.
A significant increase in attendance was not noted
during the month of November; however, several interesting
things became apparent as a result of the attendance
contest.
(1) Some students used peer pressure on other stu-
dents to attend regularly to help their reg. room
win the contest.
(2) Some teachers complained about having to count
the absences of students with chronic attendance
problems.
(3) Some teachers admitted they were reluctant to
be absent because their absences affected the
classroom attendance results.
(4) The contest proved to be fun and promoted school
morale among teachers, administrators, and
students.
(5) Classes which were grouped according to ethnic
background, specifically the Asian bilingual
classes, achieved the lowest absentee rate.
(6) Classes which were grouped according to ability,
such as advanced math classes, achieved lower
absentee rates than classes with a cross-section
of abilities.17
(7) Teacher personalities seemed to be afactor in
getting students involved in the attendance
contest.Teachers who were enthusiastic and
used a "team approach" in improving class at-
tendance were more successful than others.
(8) Most students with chronic attendance habits
did not improve as a result of the attendance
contest; however, in some cases attempts were
made to attend more regularly.
(9) The attendance contest helped promote the idea
that class attendance is an important part of
the educational process.
The Effect of Busing on Attendance
Itwas suspected by the writer that bused students
with poor attendance records may be absent fordifferent
reasons than those with poorattendance records who lived
within the school boundaries.The attendance survey admin-
istered in this research attempted to identify anddifferen-
tiate the reasons for poor school attendance of bused stu-
dents and resident students.
In a study investigating the effects of busing on
achievement, attendance, attitudes, and social choices of
black inner-city children, Danahy (15) reported thefollow-
ing findings:18
1.After controlling for initial differences,
there was no statistically significantdifference
in achievement between the experimental andcontrol
groups.There was no significant association be-
tween grade level and reading achievementof trans-
fer students.There was no significant association
between years in receiving school and readingachieve-
ment of transfer students.There was no significant
interaction between initial measures of readingabil-
ity and transfer status.
2.There was no significant difference between
pre- and post-transfer absenceof transfer students.
3.Children's attitudes were generally favorable
toward the integrated school situation; however,they
were somewhat less favorablethan those of their par-
ents.Most children and parents responded that the
children were receiving an improved education,doing
better work in school, and socializingadequately.
(15, p. 6030-A)
Danahy concluded by saying that:
. . .gains in the achievement of transfer students
were greater than gains in theachievement of non-
transfer students; the attendance of bused students
improved after transfer; and attitudes of transfer
students and their parents were highly positive to-
ward the integrated school situation.(15, p. 6030-A)
Worchester (60) found that student unrest was re-
lated to attendance area characteristics in urbansecondary
schools.Negro schools with 70 percent or more black stu-
dents were found to be experiencing significantly more
overall unrest than other types of schools.Predominantly
Mexican-American schools experienced the least overall stu-
dent unrest, while Anglo and mixed ethnic schoolsfell be-
tween these two.
In 1970, a one-way busing program of 59 whiteele-
mentary students was implemented in aMinneapolis public
school with a 40 percent minority enrollment.In evaluating19
the results of the program, Hough and Hellervik(25) report
that attendance improved for both bused and non-bused stu-
dents.Negative findings indicate that bused students were
a less cohesive group than non-busedstudents, felt more
friction existed at school than did non-bused students,and
were probably less satisfiedthan were non-bused students.
In a report by Karweit (31), entitled "RainyDays
and Mondays:An Analysis of Factors Related to Absence from
School," she investigated whether or not living close to
school affected school attendance.In an open enrollment
school system, where students could choose their ownschool,
Karweit discovered that there was virtually no difference
in absences or lateness depending on whether or notstudents
attended the school closest to their home (31, p. 38).
In 1976, Felice and Richardson (20) studiedthe
effects of busing and school desegregation on majorityand
minority student dropout rates.Using before- and after-
busing measures of dropout rates, personal interviews, and
school records, the authors concluded that (1)majority
dropout rates were not affected by desegregationprocedures,
(2) bused minority dropout rates appeared to be identical
to those of non-bused minority students, and(3) more favor-
able expectations of teachers at higher socio-economiccli-
mate schools produce lower minority student dropout rates.20
Factors Relating to Excessive
Absenteeism
In a review of the literature at thispoint, it is
apparent that many of the researchersdiscussed so far have
investigated educational concerns which may relate to poor
school attendance.It is the contentionof this writer that
most of the research addressing theproblems of poor school
attendance has circumvented a most importantquestion; that
is, "What are the causes of students notattending their
classes every day?"Historically, it seems that many edu-
cators have researched the problemin bits and pieces,
failing to gain a real understanding of the reasonscausing
some students to be consistentlyabsent from school.
A few writers have faced the problemdirectly.In
1930, Hermann Cooper (12) reported that in1915 the princi-
pal cause of absence in Delaware rural schools waswork,
with non-enrollment and illness listed asother reasons for
non-attendance (12, p. 132).
In an article entitled, "Special Emphasesto Improve
Attendance" (1947), Edmiston, Hinton, and Rasor(18) cited
the following reasons for excessive schoolabsenteeism:
Poor health, distance from school,lack of laws or
lack of enforcement, and parental negligence orin-
difference are fairly well established causes of
non-attendance.(18, p. 35)
The authors suggest that remedies includebetter health
service, transportation facilities, compulsoryattendance21
laws and means of enforcement, and parentaleducation.It
was also recommended from thefindings that "the local
school might make simpler clothing acceptableand require
less materials to be paid for by thepupils" (18, p. 40).
The study was conducted in an industrialcommunity in Day-
ton, Ohio which was undergoing a constantchange in the
pupil population in the school system.
In a more recent study (1972), Morris (35)contends
that "Poverty, long cited as a cause of truancy,is less
a factor today."Morris noted that more permissive school
regulations regarding school dress have diminishedthe
youths' need for expensive clothing.He stated that "Where
once a new dress or sport coat was amust, blue jeans may
now suffice" (35, p. 41).
In 1973, Washington (56) presenteddata which seemed
to contradict the position ofMorris.He contended that
finances, living conditions, and employment weresignifi-
cant factors affecting truancy of studentsin inner-city
schools.Washington notes that:
Schools in the inner-core areas of our cities are
highly populated by children whose families are not
in the financial position to adequately satisfy most
of the financial needs and demands of theirchildren.
The children, in turn, seem not to be placingdemands
on their financially stressedparents, but seem to
recognize the need to help themselves as well as
their families.(56, pp. 254-55)
In analyzing the data from a surveycollected from
56 truants attending a high school situatedin the inner-core22
area of a racially mixed, large, midwestern city, Washington
claims:
. . .the implication is clear that financial situa-
tions are a significant contributing factor in moti-
vating a student to exclude himself from school, es-
pecially for those students from the "inner-core"
areas of our large cities.(56, p. 255)
Furthermore, Washington contends that a distressing finan-
cial situation of truants in inner-city schools compounds
the situation in which the truant finds himself (56, p.
255).
A most important study investigating the causes of
poor school attendance was conducted in 1963 by James E.
Greene, Sr. (24).Greene hypothesized that there were demo-
graphic differences betweenstudents with "best" attendance
records and "worst" attendance records in metropolitan
schools.He contended that factors associated with school
absenteeism would be significantly different in economically
"advantaged" schools than in economically "disadvantaged"
schools (24, p. 389).
Greene, found that in the economically "advantaged"
community there was no significant difference in problem
sensitivity (Mooney Problem Check List) relating to atten-
dance among girls.
Best attending boys, however, in that school had lower
scores thanworst attending boys on total problems
checked, adjustment to school work, finances, and
living conditions and employment.(24, p. 389)23
In the economically "disadvantaged" community, the
"worst" attending boys scored higher on problems relating
to finances, living conditions, and employment thandid
"best" attending boys.The "best" girls had significantly
lower scores in health and physical development, finances,
living conditions, and employment than did girls in the
"worst" attending category (24, p. 391).
Another significant finding by Greene was that among
both boys and girls in the "advantaged" and "disadvantaged"
schools, good attendance was associated positively with high
achievement in English (24, p. 391).
Favorable parental opinion of the school and favor-
able socio-economic status were also reliably associated
with good attendance for both sexes in both the "advantaged"
and "disadvantaged" groups (24, p. 391).
Greene concluded:
In general, the detailed findings support the conclu-
sion that absenteeism is a symptomatic behavior asso-
ciated with certain other independent variables,
each of which tends to be individually symptomatic
of an unfavorable adjustment between the learner and
the educational and social environment in which he
is operating.(24, p. 393)
Based upon the assumption that truancy is customarily
treated inadequately by writers concerned primarily with
delinquency, White (57) hypothesized several attributes
which are related to attendance problems.
By pairing truants and non-truants in public junior
schools, White reported the following findings:24
(1) Broken homes appeared to be a contributing factor
in the development of truancy,(2) the absence of
the father appeared to be more significant than the
absence of the mother,(3) the truant children were
from larger families than those of non-truant,
(4) the homes of the truant boys were smaller than
those of non-truant,(5) more truant than non-truant
children lived in apartments,(6) fewer of the par-
ents of the truant students were home owners,
(7) many of the fathers of the truant boys were employed
at positions where economic returns were lower, com-
pared with those of the non-truants' fathers. (57,
p. 2256-A)
In 1978, Bardley (6) studied the relationship of
school attendance patterns, attitudes toward school, self-
concept, and activities participation among junior high
school students.
According to Bardley, sex, grade, and school showed
statistically significant relationships to school atten-
dance.Boys were more alienated from school than girls and
ninth-graders were more alienated than seventh-graders.
Bardley found that there was no significant differ-
ence between truants and non-truants in attitude toward
school.A significant difference in self-concept and ac-
tivities participation was determined for truants and non-
truants.These findings are similar to other research
studies involving self-concept, attitude, and activities
participation.
Bardley concluded by saying:
In light of this study it seems that, in trying to
understand the problem of truancy, the concept of im-
plementing more programs which emphasize the affective
domain merit attention and study, particularly by
those persons responsible for the social growth and25
academic success of junior high school students.
(6, p. 6637-A)
Coleman (11) found that "upper status" pupils par-
ticipated more than "lower status" pupils in the schools'
extracurricular activities.He concluded that the schools'
extracurricular program seemed to be organized to "fit"
the children classified as "upper status" (11, p.63).
Research by Wright (61) supports the conclusion that
the size of school and the area in which a schoolis located
strongly related to school attendance.Wright contends that
the:
. . .scope and number of elective offerings,the
pupil-teacher ratio, and the percentage of state re-
quired courses offered as electives were also related
to the attendance rate but in a less powerful man-
ner.(61, p. 359)
Wright recommended that further research be conducted to
isolate certain school factors within urban, suburban, and
rural areas.
The research findings by Greene, Bardley, andWright
demonstrate the need for further research investigating the
factors relating to poor school attendance into areasub-
groups.
According to O'Brien (39), teacher perceptions of
pupil behavior influence pupil achievement, attendance, and
attitudes, depending upon the sex of the pupil and the
teacher.26
O'Brien (39) conducted a research study consisting
of 30 classroom teachers and 808 fifth-grade studentslo-
cated in a northeastern state.O'Brien concluded that:
(1) The more positively the teacher perceivedpupil
behavior, the greater the achievement in reading and
mathematics,(2) the more positively the teacher
perceived pupil behavior, the greater the attendance,
(3) the less positively the teacher perceived pupil
behavior, the more fearful the pupil was of failing,
(4) pupil attendance was greater with male teachers
thanfemale teachers,(5) pupils had less fear of
failure with female teachers than with male teachers,
(6) boys had better attendance than girls,(7) girls
had better reading achievement than boys,(8) boys
had better mathematics achievement than didgirls.
(39, p. 1222-A)
Levanto's (33) findings agree with O'Brien's con-
clusions that the poorer the student's personalityrating
by teachers, the rate of absenteeism is generallyhigher
(33,p. 1538-A).
The effect of optional attendance classes was re-
searched by Nelson (38) in 1937 and it was found that stu-
dents in optional attendance classes did not differ greatly
in their achievements from those classes where attendance
was required.Nelson concluded that average and superior
students will do as well or better when attendance is op-
tional, while the poorer students are inclined to take so
much advantage of the opportunity to be absent fromclass
that their achievement suffers.Nelson noted that there27
was a tendency for students to be absent morefrequently on
Friday than on other days of the week (38, p. 416).
In 1978, Sharp (47) investigated the effect of dif-
ferent high school orientation programs on grade point aver-
age and attendance.In comparing four different orientation
programs, Sharp found there was no significantdifference
among the four schools with respect to gradepoint average
or absences.
In examining the basic difficulties which relate
directly to attendance administration in secondary schools,
Stewart (51), in 1952, recommended the following:(1) a
program of physical and mental healtheducation,(2) a
definite delineation and a placing of responsibility for
handling attendance affairs,(3) make better use of the
school census,(4) do not advocate compulsory high school
attendance,(5) a definite work experience program,(6) ex-
tension of activity-type programs,(7)a study of parental
opinion on attendance policies,(8) awards and recognition
for regular school attendance,(9) a periodic reevaluation
in each school of its attendance policies and procedures.
Stewart (51) concluded that these recommendations
will not provide a final solution for all attendance prob-
lems; however, they may provide at least a limited or par-
tial solving of attendance problems (51, p. 349).
John Hoback (29), principal of Boulder High School
in Colorado, emphasized that teachers remain the key to28
having successful school attendance.Hoback noted that:
Even a well-organized program can beburdened with
truancy problems if a vital componentis missing- -
the student must be given a feeling ofbeing needed
and wanted.If he feels that his presence doesn't
really matter to anyone but himself, thenhe probably
won't care sometimes whether he attends even awell-
presented session or not.(29, p. 26)
Hoback contends that any remedies toschool atten-
dance should treat truancy as a symptom of alarger problem,
that students should be allowed to assume greaterresponsi-
bility, that schools should make use ofnon-educational op-
portunities, and that students should be allowed tobecome
actively involved in the learning process.
In an attempt to determine the extentof truancy in
urban schools, the Institute for UrbanAffairs and Re-
search (1) found that many urban school systemsapparently
do not have accurate informationconcerning the extent of
truancy within their schools.One of the major findings of
the report was that sometimes all absences aretotaled to-
gether for reporting purposes.
In other words, there seems to be noaccurate way in
some school systems to separateexcused absences for
illness and the like from the unexcused andpotentially
chronic absences that may indicate thebeginning or
presence of truancy.A second finding is that truancy
seems to be grossly underreported.(1, p. 81)
The Effects of the Drug Culture
on School Absenteeism
Gordon T. Morris (35), a public relationsspecialist
for the Detroit News, wrote:29
. . .today's truant is simply a product of our fran-
tic modern society.He is less inclined to accept
the tenets of his youth culture, including "Never
trust anybody over 30."
"The young truant," he stated, "has more money and more
mobility and he is upset with the world today."Morris
concluded that:"Today's kids are looking for kicks, and
kicks too often mean drug abuse.The current drug culture
is doing more than its share to increase truancy, directly
or indirectly" (35, p. 41).
Living with a Single Parent and Its
Effect on School Absenteeism
I remember it was near my birthday when I was
going to be 6 that Dad said at lunch he was leaving.
I tried to say, "No, Dad, don't do it," but I
couldn't get my voice out.I was too much shocked.
All the fun things we had done flashed right out of
my head and all the bad things came in,like when
he had to go to the hospital with his bad back and
when he got mad at me.The bad thoughts just stuck
there.My life sort of changed at that moment.Like
I used to be always happy and suddenly I was sad.
(21, p. 58) --an eight-year-old girl
In recent years, the percentage of children who re-
side with single-parent families has increased dramatically.
A study completed in 1979 by Shaw (48) revealed that:
. . .in the six years between 1970 and 1976, the
percentage of white children under 18 who lived in
such families increased from 9 to 13 percent.For
black children the increase was even greater--from
32 to 42 percent.(U.S. Bureau of Census, 1978)
Shaw notes that these figures refer to a particular point
in time and therefore understate the percentage of children
who will at some time live in a single-parent family.30
There are currently 12 million children under the
age of 18 whose parents aredivorced--approximately 1 mil-
lion children a year suffer from the separation oftheir
parents (21, p. 58).
In 1980, a conference was held to examine theimpli-
cations of the growing number of one-parent families upon
schools in England and the United States.A conference par-
ticipant, Mavis Hetherington,summedupthenewprob-
lem confronting the schools in these words:
There is a greater probability of problems in school
occurring with children from single-parent families.
The achievement test scores and grades in schoolof
children being reared in single-parent families tend
to be lower than those of children living with two
parents.(8, p. 537)
According to Brown (8):
. . .family circumstances are changing so rapidly
from the traditional two-parent situation to the
phenomenon of a single parent family head that the
specter of lower performance by increasing numbers
of students hovers over the schools.No one can say
to what extent lower pupil performance resultsfrom
parental separation--selection factors are obviously
at work here--but we are now discovering thatserious
behavioral problems often characterize children of
one-parent families.(8, p. 537)
The data presented by Brown (8) indicate differences
in school achievement, tardiness, absenteeism, truancy, dis-
cipline problems, suspensions, expulsions, and dropouts,
comparing children of two-parent families with children
living with a single parent and students living with a rela-
tive or in a foster home.31
From the results of the study, Brown (8) concluded
that:
. . .there are disproportionate numbers of children
from one-parent families in both the high-achievement
and low-achievement groups at the elementary level.
While the low numbers in the high-achievement groups
are distressing, the high numbers in the low-achievement
group are alarming.(8, p. 539)
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Figure 1.Problems and mobility among elementary
school students from low-income families, by family type.
Brown's findings (see Figure 1) indicate that 57
percent of the students from low-income, one-parent32
families had truancy problems, while only 33 percent of the
students from two-parent, low-income families had truancy
problems.These findings support the writer's hypothesis
that parental background is a major factor affecting the
school attendance of children.
According to Levanto (33), students who live with
both parents generally have a lower rate of absenteeism
than those who live with one parent or guardian (33,
p. 1538-A).
Many studies have been performed investigating the
effect on children of living in broken homes.Possible
outcomes have been increased juvenile delinquency, poorer
school achievement, future marital instability, and lower
occupational attainment; however, generally, the results
have been inconclusive.Ross and Sawhill (43) note several
inadequacies of data that may account for some of these
inconclusive findings.These include (1) inadequate con-
trols for socio-economic status and family income,(2) the
scarcity of data in which the consequences of living in
different family arrangements for extended periods of time
have been observed, and (3) inadequate models of child de-
velopment and of measures of the amount and quality of
parent-child interactions.
Wallerstein and Kelly (55) defined divorce as a
"time limited crisis" and a "disorganization and reorganiza-
tion process" of the family.According to Scherman (1979):33
Parents in an emotional crisis are apt to function in
less effective ways than usual.Therefore divorce
in the family might adversely affect later emotional,
social, and learning adjustment of children. (45,
p. 9)
As stated previously, the writer contends that di-
vorce may be a factor affecting the absenteeism of children
in our inner-city schools.A review of studies showing the
effect on children from separation and divorce is summarized
by Phillips (40) .
(1)"Society's prejudices against the single parent
family may prejudice sex role development in
children and make long-range adjustment more
difficult for children" (40, p. 3).
(2)"Father absence from family adversely affects
the self-image concepts among white boys and
among black girls (a sex/race differentiation
here), moreso than among the opposite sex/race
categories (Hunt, 1972)" (40, p. 5).
(3) Studying psychiatric/psychological problems
among urban children, one study (Langner, 1969)
(32) showed that children without fathers were
worse off in terms of psychological impairment
or deficits than were children who had fathers
in the home (40, p. 5).
(4)"In the case of adolescent girls from father-
absent homes (either out of separation and/or
divorce), the girls tended to seek proximity34
and attention from males and tended to get into
earlier heterosexual behavior (Hetherington,
1972)" (40, p. 5).
(5)"In another study along the same lines by the
same author (Hetherington, 1973) (28) ,father-
absent effects showed up more noticeably among
adolescent girls."Phillips observed that "girls
from single-parent families were generally im-
patient for sexual advances and were sometimes
verbally provocative as well . .."(40, p. 6) .
(6) Sciara (46) found that not only emotional problems
may result from divorce, but also school achieve-
ment problems may be present among father-absent
homes.In examining test scores, intelligence,
and family status, from fourth-grade black young-
sters from eight Model Cities located in a low-
income area of a large midwestern metropolitan
school system, Sciara concluded that "father ab-
sence had a much greater effect on the achievement
scores of boys and girls whose measured I .Q. was
above 100." (46, p. 45)
The evidence suggests that the impact of divorce and the
resulting period of adjustment can be both traumatic and damag-
ing."The trauma of divorce is second only to death," says child
psychologist Lee Salk."Children sense a deep loss and feel they
are suddenly vulnerable to forces beyondtheir control" (21,p .58).35
According to Rabbi Earl Grollman, divorce can be
even more traumatic than death."The big difference is,
death has closure, it's over.With divorce, it's never
over" (21, p. 63).
Summary
Some of the research studies on school absenteeism
have used rather narrow approaches in identifying the causes
of poor school attendance.Too often, only one or two vari-
ables have been investigated, which raises questions about
the impact of other factors not considered in the study.
Other studies, such as those by Greene (24), Levanto (33),
Porwoll (41), and Washington (56),have approached the prob-
lem of school absenteeism with a broad and comprehensive
perspective.The findings by these authors provided a
sense of direction for the design of this research study.
In summary, the research findings presented in this
literature review indicate that many factors can cause a
child to have attendance problems in school.It is con-
cluded that the factors affecting school absenteeism can be
grouped into four general categories:(1) in-school fac-
tors,(2) personal factors,(3) family factors, and (4) en-
vironmental factors.
It is clear from the literature review that the
reasons for school absenteeism have varied with the social
and economic changes in our society.This may explain why36
school absenteeism continues to be a complex and difficult
problem to deal with.37
III.DESIGN OF THE RESEARCH
Sample Design
The sample population for this study was drawn from
freshmen and sophomore students at Madison High School dur-
ing the 1978-79 school year.
Located on the east edge of the city of Portland,
Oregon, Madison is one of the largest schools in the Port-
land School District, with a current enrollment of about
1,550 students.
Predominantly lower- to middle-class white families
reside in the Madison area, with a recent influx of Viet-
namese and Laotian families.The black population in the
Madison district is very low; however, about 200 black stu-
dents are bused to Madison High School each day from the
North Portland area.
The selected sample of Madison students included
only freshmen and sophomores with at least 11 absences in a
semester.These students were considered to have excessive
absenteeism and were referred by teachers to counselors and
administrators for assistance in improving their attendance.
In many cases the absences of students in the samplepopula-
tion exceeded 11 days in a semester.If a student was ab-
sent 11 days in one or more of his classes, he became a38
candidate for the sample population, even though hisab-
sences in other classes may not havereached 11 days.
For a variety of reasons, not all freshmenand
sophomore students with 11 absences in a semester werein-
cluded in the sample population.After 11 absences, some
students failed to return to school.Others were difficult
to locatedue to continued absenteeism.
Table I illustrates the percentage of males and
females, freshmen and sophomores, and bused and non-bused
students in the sample population.
TABLE I.SAMPLE DISTRIBUTION
Student Category Female
Percent
of Na Male
Percent
of Na
Freshmen 39 25.16 29 18.70
Sophmores 52 27.09 45 29.03
Bused students 16 10.32 16 10.32
Non-bused students 65 41.93 58 37.42
aN (total number in sample) = 155students.
None of the students asked to take the survey de-
clined; however, some students repeatedly failed to appear
for their scheduled appointment to take the survey.
Development of the Questionnaire
The most logical and accurate method of finding out
whystudents arehaving attendance problems in school
is to ask them.As one investigative writer on the subject39
of poor school attendance wrote, "We must begin to ask
the students why they are not coming to school . .."
(5, p.8).
Since a data-collecting instrument was not avail-
able, a questionnaire was developed to determine the rea-
sons for excessive school absenteeism.Research by
Greene (24) and others aided the writer in the development
of the instrument by providing an inclusive list of reasons
for poor school attendance.
A rough draft of the questionnaire was developed and
examined by the Madison English Department to establish an
appropriate reading level.After minor revisions by the
English Department, the questionnaire was submitted to the
writer's committee members at Oregon State University for
further scrutiny.
The questionnaire consisted of 25 different reasons
for not attending school.Students in the sample population
checked the reasons which caused them to be absent from
class.
The questionnaire was administered by the writer on
a one-to-one basis in a closed, private office.In all
cases, students were asked to be honest and to ask questions
if there was something in the survey that they did not un-
derstand.It was explained that the survey was very40
confidential and the results would not be revealed without
the student's name being anonymous.Most students were
very cooperative in completing the survey and appeared to
be conscientious and sincere in their efforts.
Collection of the Data
At the bottom of the questionnaire, students were
asked to give information regarding name, year in school,
age, sex, administrative transfer status, and whether their
parents were living together, divorced, separated, or one
or more of the parents were deceased.
Math and reading scores of students in the sample
population were obtained using the Metropolitan Elementary
Spring Achievement Tests.Scores are interpreted as 65+, very
high; 60-64, high; 55-59, above average; 45-54, average;
40-44,below average; 35-39, low; and below 35, very low.
The tests were administered by Portland Public Schools to
students in their eighth-grade year.
Attendance reports from the 1978-79 school year
were obtained from school office records.
Data Analysis
Hypotheses III, IV, and V are tested by using the
data generated by the attendance questionnaire.41
The reasons for being absent from school, tabulated
from the attendance questionnaire, are grouped into the
following comparison groups:
A.All students
B.Boys vs. girls
C.Bused vs. non-bused students
D.Students with a single parent vs. students with
parents who live together
Using the F statistic, a one-way analysis of vari-
ance is used to compare:
(1) The reading ability between the groups of fresh-
men students categorized as those with "good
attendance" or "poor attendance"
(2) The reading ability between the groups of sopho-
more students categorized as those with "good
attendance" or "poor attendance"
(3) The mathematic ability between the groups of
freshmen students categorized as those with
"good attendance" or "poor attendance"
(4) The mathematic ability between the groups of
sophomore students categorized as those with
"good attendance" or "poor attendance"
A significance level of .01 was arbitrarily set to
determine whether or not a significant difference exists.42
IV.PRESENTATION AND ANALYSIS OF DATA
Introduction
One of the major hypotheses of this study is that
it is expected that students with irregular attendance in
an inner-city school are more likely to have lower reading
skills than students with regular attendance.To test this
hypothesis, a statistical analysis is presented using the
one-way analysis of variance computed to compare reading
scores between groups of students with good attendance
records and those students with at least eleven absences in
two classes in a semester.A similar statistical analysis
is presented comparing math scores with the same groups.
The data comparing reading and math scores with attendance
records is kept separate for freshmen and sophomore stu-
dents.
The data from the questionnaire, indicating the
reasons why students are absent from school, is organized
into the following analysis groups:(1) all students,
(2) boys vs. girls,(3) administrative transfer students
(bused students) vs.residentstudents(non-bused
students),and (4)studentswithdivorcedparents
vs. students with parents who are not divorced.43
Graphs of the questionnaire data are presented for
each subgroup illustrating the type and frequency of re-
sponses indicated in the questionnaire.
Tables compiled from the graphs represent the ten
most frequently checked responses in ranked order of fre-
quency.
Tables are presented for each subgroup which sepa-
rates the ten most frequently checked responses into three
major categories:(1) in-school factors,(2) personal and
family factors, and (3) environmental factors.
Statistical Analysis
A Comparison of Reading Scores of Students
with Good and Poor Attendance Records
The sample population for this section of the study
is composed of freshmen students who attended Madison High
School in the 1978 school year.From the freshman class of
slightly more than 300 students, 272 reading scores were
available from the Metro Achievement Test results.Using
nonetoten absences in two classes in one semester as a
criterion establishing "good attendance," and eleven or more
absences in two classes in one semester as "poor atten-
dance," 164 students were grouped as those with "good at-
tendance" (Group A) and 108 students with "poor attendance"
(Group B).44
The interpretation of scores of the Metro Achieve-
ment Tests is as follows:
65+ Very high
60-64 High
55-59 Above average
45-54 Average
40-44 Below average
35-39 Low
Below 35 Very low
Analysis I
The mean reading score of Group A freshmen (good
attendance) is 49.85.The mean reading score of Group B
freshmen (poor attendance) is 47.13 (see Table II).
TABLE II.MEANS, STANDARD DEVIATIONS, AND VARIANCES OF
FRESHMEN METRO ACHIEVEMENT TEST READING SCORES
Standard
Group Mean Deviation Variance
A (Good
attendance)
N = 164 49.85 9.036 81.65
B (Poor
attendance)
N = 108 47.13 12.190 148.66
The one-way analysis of variance computed to com-
pare the reading scores between the groups of freshmen with
"good attendance" and "poor attendance" provided an F ratio
of 1.82.In view of the interpolated critical F value of45
1.64, thetwogroupsrevealedsignificant differences
in the variance of reading scores at the .01 level of con-
fidence.
If homogeneity in the variances is assumed, the t
statistic can be used to test the differences between the
means of Group A and Group B reading scores.A critical
t value of 2.576 was necessary in order to obtain asignifi-
cant difference at the .01 level of confidence.In view of
the obtained t value of 1.76, there is not a significant
difference in the reading mean scores of Group A and Group
B freshmen students.
Analysis II
The mean reading score of Group A sophomores (good
attendance) is 52.48.The mean reading score of Group B
sophomores (poor attendance) is 47.66 (see Table III).
TABLE III.MEANS, STANDARD DEVIATIONS, AND VARIANCES OF
SOPHOMORE METRO ACHIEVEMENT TEST READING SCORES
Standard
Group Mean Deviation Variance
A (Good
attendance)
N = 140 52.48 10.02 100.42
B (Poor
attendance)
N = 130 47.66 9.43 88.98
The one-way analysis of variance computed to com-
pare the reading scores between the groupsof sophomores46
with "good attendance" and "poor attendance" provided an F
ratio of 1.13.In view of the interpolated critical F value
of 1.61, the two groups did not reveal significant differ-
ences at the .01 level of confidence.
Since no difference was found in the variances, the
t statistic was used to test the differences between the
means of Group A and Group B sophomore reading scores.A
critical t value of 2.576 was necessary in order to obtain
a significant difference at the .01 level ofconfidence.
In view of obtained t value of 4.07, there is a significant
difference in the reading mean scores of Group A and Group
B sophomore students.
A Comparison of Mathematic Scores of
Students with Good and Poor
Attendance Records
The sample population for this section of the study
is composed of the same freshmen and sophomore students
participating in the previous investigation and analysis
comparing reading scores and attendance patterns.The same
criteriaof less than ten absences in two classes in a
semester was used to classify students as those with "good
attendance," and more than ten absences in two classes in
one semester as those with "poor attendance."
The mathematic scores were obtained from the same
Metro Elementary Achievement Tests used to obtain the read-
ing scores.47
Analysis III
The mean mathematic score of Group A freshmen (good
attendance) is 52.29.The mean mathematic score of Group B
freshmen (poor attendance) is 47.24 (see Table IV).
TABLE IV.MEANS, STANDARD DEVIATIONS, AND VARIANCES OF
FRESHMEN METRO ACHIEVEMENT TEST MATHEMATIC SCORES
Standard
Group Mean Deviation Variance
A (Good
attendance)
N = 164 52.29 8.70 75.72
B (Poor
attendance)
N = 108 47.24 9.63 92.82
The one-way analysis of variance computed to com-
pare the mathematic scores between the groups of freshmen
with "good attendance" and "poor attendance" provided an F
ratio of 1.22.In view of the interpolated critical F value
of 1.64, the two groups did not reveal significant differ-
ences at the .01 level of confidence.
Since no difference was found in the variances, the
t statistic was used to test the differences between the
means of mathematic scores for Group A and Group B.A
critical t value of 2.576 was necessary in order to obtain
a significant difference at the .01 level of confidence.
In view of the obtained t value of 4.39, there is a
significant difference in the mathematic mean scores of48
freshmen students with "good attendance" and "poor
attendance."
Analysis IV
The mean mathematic score of Group A sophomores
(good attendance) is 54.13.The mean mathematic score of
Group B sophomores (poor attendance) is 46.70 (see Table V).
TABLE V.MEANS, STANDARD DEVIATIONS, AND VARIANCES OF
SOPHOMORE ACHIEVEMENT TEST MATHEMATIC SCORES
Standard
Group Mean Deviation Variance
A (Good
attendance)
N = 159 54.13 10.40 108.20
B (Poor
attendance)
N = 151 46.70 8.06 64.99
The one-way analysis of variance computed to compare
the mathematic scores between the groups of sophomores with
"good attendance" and "poor attendance" provided an F ratio
of 1.66.
Although the F ratio of 1.66 slightly exceeded the
interpolated critical F value of 1.61 by .05, it was as-
sumed that the two groups did not reveal significant dif-
ferences in the variances of mathematic scores at the .01
level of confidence.
Since no difference was found in the variances, the
t statistic was used to test the differences in the means49
of Group A and Group B sophomore mathematic scores.A
critical value of 2.576 was necessary in order to obtain a
significant difference at the .01 level of confidence.In
view of the obtained t value of 7.05, there is a signifi-
cant difference in the mathematic mean scores of Group A
and Group B sophomore students.
Group Data Analysis
Presentation and Analysis of Questionnaire
Data for All Students
The data collected from students who were admin-
istered the questionnaire indicate that both in-school
factors and personal and family factors contribute to ex-
cessive absenteeism at an urban school (see Table VI).
An analysis of the data from the questionnaire in-
dicates that for all students surveyed, the most frequently
checked reasons for being absent in school are (ranked in
order of frequency):
1.Illness
2.Social pressure to cut class
3.Poor relationships with teachers
4.Lack of motivation
5.Class assignments lack meaning to me
6.Unsatisfied with course schedule
7.Transportation
8.Problems relating to fighting among family
members
9.Habits--smoking, drugs, alcohol
10.Ineffective teaching
(see Graph No. 1).50
TABLE VI.GROUPING OF QUESTIONNAIRE DATA
FROM SUBGROUP 1--ALL STUDENTS
Category Reason for AbsenteeismRanking
In-school factors
Staff
Instruction
Personal and
family factors
Personal
Parental
Social
Environmental
factors
Poor relationships with
teachers
Ineffective teaching
Class assignments lack
meaning
Unsatisfied with course
schedule
Illness
Lack of motivation
Problems relating to
fighting among family
members
Habits--smoking, drugs,
alcohol
Social pressure to cut
class
Transportation
3
10
5
6
1
4
8
9
2
7
The most frequently checkedfactor, other than
illness, was "social pressure to cut class."Analysis of
these particular data is of utmost importance and requires
an understanding of the student's experiences beforehe/she
enters Madison High School.51
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Many of the students attending Madison have grown
up in the community.They have attended elementary schools,
grades 1-6, and middle schools, grades 7-8, prior to enter-
ing high school.A group identification process develops
with most students as a result of experiences attained at
home, in school, and in the community.
From the writer's observations and experiences, it
is expected that group relationships among children have
been strengthened in middle schools due to the emphasis on
group activities and athletics.Among most students enter-
ing high school there exists a need to (1) belong to a
group,(2) be accepted by a group,(3) be liked by a group,
and (4) participate in activities enjoyed by a group.
There is no question that many students entering
high school are somewhat apprehensive.The complete struc-
ture of the students' educational setting is entirely new
to them and changed from what they are used to.
Inner-city schools, being larger and having more
diversified ethnic populations, are probably more likely
to generate a higher level of apprehension in incoming stu-
dents than in other schools.
With most incoming students, the apprehension of
starting high school is nothing more than a brief period of
tension and anxiety, overcome after a few days of classes.
The truant, however, is usually not able to overcome this
initial period of adjustment.Very early in the year, the53
truant finds himself in the halls or out of the school
building instead of being in class.Safe havens of refuge
are sought in bathrooms, halls, and outside theschool
buildings.The truant soon learns which places in and
around the school are safe from patrolling teachers and
administrators.Frequently a pattern of truancy develops
whereby students meet together at the same time and place
and engage in the same activity every day.Some might
smoke cigaretttes or marijuana, while others play "hacky
sack."Others listen to music.In the majority of cases,
a great deal of conversation takes place,regardless of
the type of activity engaged in.
A "common ground" is established where the truant
finds other students like himself.A feeling of camarad-
erie usually develops among most truants who group together
while cutting classes.According to Teachman:
Students, like adults, prefer doing what is most
enjoyable, which means that a class may be interest-
ing to a student but not as interesting as hanging
around the school talking to friends, just as a
job may be interesting to an adult but not as inter-
esting as an afternoon off.(52, p. 205)
Another important finding of this study is that stu-
dents with attendance problems rate "Poor relations with
teachers" as one of the most significant reasons for their
not attending school regularly.
From the data collected in this study, it can be
stated that many students with school attendance problems54
feel that one of the major causes for their excessive ab-
senteeism is that they have poor relationships with their
teachers.This statement raises a most important question.
Assuming a poor relationship between the truant and teacher
does exist--why?And secondly, if a poor relationship be-
tween the truant and teacher does not exist--why does the
student believe that it does?
To answer these questions, one must perceive the
problem through the eyes of both the student with an atten-
dance problem and the teacher faced with the student who
does not attend class regularly.
Most teachers work hard at preparing their lesson
plans for instruction in the classroom.A lot of time is
spent by teachers, who are constantly trying to improve
their teaching materials and methods of instruction.In
addition to perhaps more than one teaching preparation,
teachers are required to take additional classes in the
evening to continue their professional growth.This is
after years of preparation in college and possibly comple-
tion of a Master's degree.Through this extensive course
work and prior teaching experiences, most teachers develop
expertise in their subject area.
With all of the course study, hard work, and money
spent in preparation for the teaching profession, it can be
frustrating for teachers to deal with students who do not
want to attend their classes.The teachers' task, as they55
see it, is to teach, and most prefer to work with students
who want to attend and have a good attitude toward learning.
It is time consuming for teachers to have students
miss their classes.Absences, for any reason, usually re-
quire additional time on the teacher's part.In some cases
this is teaching time taken away from students who attend
regularly.In a recent study by Gerald W. Teachman, he
notes that:
Since most teachers feel obligated to provide make-
up work to absent students, the teacher's workload
increases.Frequently, the teacher finds himself
reviewing previous lessons during much of the normal
class time.This bores the student who is always
present.It may help the student who is sometimes
absent and who will do the make-up work, but it has
almost no effect on the chronic truant.He is absent
too often ever to catch up.(52, p. 204)
After a student has had numerous unexcused absences
and the teacher and other staff and parents have tried to
work with the student and encourage him or her to attend
class regularly, some teachers become frustrated and irri-
tated with the student.The teacher usually does not know
why the student continues to have an absenteeism problem
and sometimes frustration and resentment toward the student
may develop.
From the writer's experience and observations, most
students with attendance problems do not realize the impor-
tance of regular school attendance.They start off missing
a class or two, perhaps to be with their friends.When the
time comes the following day for that class to begin, it is56
sometimes easier for them to cut class again rather than
face the teacher and perhaps be embarrassed about being be-
hind in class.If the student decides to attend class, he
runs the risk of the teacher confronting him in front of
the class.If confrontation between the student and teacher
does occur, this may indicate to the student that he is not
liked by the teacher.As the student continues to be ab-
sent, and confrontations occur, the student-teacher rela-
tionship will most likely continue to break down.
Whereas the initial causes of the student to be ab-
sent from class may not have been due to poor relationships
with teachers, this factor may compound the reasons for the
student to miss school.Keeping in mind that a high school
student is normally enrolled in five or six classes, this
could mean several "poor teacher relationships," as the
student with attendance problems views it.
The fourth most frequently checked factor for
being absent from school is "lack of motivation."
From working with many high school truants, it is
apparent that most of these students lack an inner drive
to do well in school.The lack of inner drive makes regular
school attendance a very difficult task to achieve.When
the truant does attend school, his/her lack of motivation is
usually refelected in his/her classroom performance.
Not having an inner drive to do well in school
results in the truant being easily distracted.The57
distraction might be staying at home to watch television,
socializing with friends, using alcohol or drugs, engaging
in some sort of recreation, or doing something else which
is more interesting to the truant than attending school.
From the writer's observations, the overuse of
marijuana and other drugs adds to the truant's problem of
not having an inner drive.In some chronic cases, it ap-
pears that the main cause of the lack of inner drive to do
well in school is from the overuse of marijuana.
This contention is supported by a recent report by
the State of Oregon Department of Human Resources.The re-
port indicates that the effects of marijuana, as with all
drugs, vary with individuals.The effects of using mari-
juana vary from:
. . .pleasant, passive reactions, to paranoid be-
havior, agitation and, rarely, aggression.Generally,
the physiological effects at low dosages are:ini-
tial euphoria, enhanced congeniality, and a mood of
relaxed passivity.At moderate doses, these effects
are intensified.In addition, some impairment of
short-term memory, disturbances in thought patterns,
lapses in attention, subjective feelings of unfamili-
arity, depersonalization, and sensory distraction may
occur.High doses further increase these effects,
and produce marked sedation.(45, p. 1)
The physical effects of smoking have been found to
have an initial stimulant effect followed by depressed
activity of parts of the brain and nervous system.A cur-
rent study on the effects of smoking, reported by the Mental
Health Division of the State of Oregon, indicates that:58
Nicotine acts on the heart, blood vessels, digestive
tract, and kidneys.Users will experience an increase
in pulse rate, a rise in blood pressure, and a drop
in body temperature.These effects are followed by
a feeling of relaxation and a slight mental euphoria.
A number of studies now suggest that nicotine may pro-
duce a mild physical dependence as well as psychologi-
cal dependence.(45, p. 20)
Item #14 in the questionnaire, "Habits--smoking,
drugs, alcohol," ranked #9 in frequency responses for all
students as a reason for not having regular attendance.
It is the writer's contention that many truants are
involved in smoking cigarettes, and using drugs and alco-
hol because (1) they have so much free time when they are
missing class that their involvement in these habits helps
pass the time,(2) there is social pressure among their
peers to participate in whatever the group is doing, and
(3)in some cases, a physical and/or psychological depen-
dency on the cigarettes, drugs, or alcohol develops from
continued use.
The fifth most frequently checked factor for miss-
ing school was "Class assignments lack meaning to me."
Careful analysis of this response requires an understanding
of the attitude which most truants have toward school.As
mentioned previously, most students with attendance prob-
lems lack motivation and do not have a goal which they are
working toward.Most lack a plan for their future.This
lack of direction sometimes results in the student having59
a difficult time understanding the relevancy of class as-
signments to his of her personal needs.
Another possible reason for the truant to view
class assignments as meaningless is that previous absences
can prevent the student from understanding the assignment.
In a sense, it is like turning on a television in the
middle of a movie and trying to understand what is happen-
ing.In some cases, the truant is correct--class assign-
ments may not be relevant to his future needs.
The fact that one out of three sampled students
responded to "Class assignments lack meaning to me" as a
reason for being absent from school indicates that many
students who miss a lot of school view traditional curricu-
lum as irrelevant and meaningless to their lives.These
data also suggest the need for alternative schools, designed
to meet the individual needs of students who have difficulty
adapting to traditional curriculum.
The Focus Program, an alternative school at Madison,
was established in 1973 for students with low achievement
and attendance rates and/or behavioral problems.The cur-
riculum is so flexible that it is revamped monthly by stu-
dents and staff.The five study areas of the Focus Program
are:(1) communication labs--reading, writing, speech,
economics, employment, and politics;(2) analysis labs- -
sciences and math;(3) value labs;(4) realities lab--empha-
sizing valuing and self-concept improvement.(Note:2060
out of the 155 students taking the questionnaire were en-
rolled in the Focus Program at Madison High School.Eleven
out of the 20 Focus students responded to "Class assignments
lack meaning to me" as a reason for being absent from
school.)
Another in-school factor affecting absenteeism,
ranked sixth in the questionnaire, is the factor "Unsatis-
fied with course schedule."The fact that 55 out of 155
students sampled indicated they were unhappy with their
schedule might at first suggest that the school is doing an
inadequate job of proper placement.From the writer's ob-
servation, however, there is more to it than that.Success
in school depends to some degree on the ability of the stu-
dent to plan and organize.Most truants simply do not have
these necessary skills.Many students with attendance prob-
lems, as pointed out previously, do not have a plan of
courses leading them toward a goal..Some truants are ab-
sent when forecasting and course counseling sessions are
held.In some cases the student is absent when placement
tests are administered, making it difficult if not impos-
sible to place the student at the appropriate level.When
actual scheduling occurs, the truant sometimes will miss
his scheduled time to sign up for classes, resulting in
classes being closed, and signing up for classes in which
he or she is not interested.61
Twenty and six-tenths percent of all sampled stu-
dents indicated that transportation was a factor causing
them to be absent from school.
Inner-city schools depend on a variety of different
kinds of transportation to transport students to school.
Public bus systems, automobiles, motorcycles, bicycles, and
walking are the methods most commonly used.Each has its
inherent problems.With the high costs of operating an
automobile, more people are using public bus systems to
commute to and from work.This has caused overcrowding on
public buses, especially in the morning hours, when students
are going to school.In some cases, students waiting for
a scheduled bus are passed by with a capacity-filled bus.
Then too, public bus transportation has become more expen-
sive to use.In Portland, for example, the current student
bus fare is almost $1.00 a day to go to and from school.
For a low-income family with several children going to
school, the cost of transportation to school can be a finan-
cial burden.
The writer suspects that there are times when
"Transportation problems" are given as an excuse for a stu-
dent not making it to school, when in fact, perhaps there
is another reason.However, it is contended that in many
cases "Transportation problems" is a valid excuse for being
late or absent from school.62
Asignificantfindinginthis study is that
some of the subgroups ranked "Transportation" at a different
frequency level as a reason for being absent from school.
Administrative transfer students, for example, ranked
"Transportation" as the second highest reason for not at-
tending school.This same item ranked thirteenth with
resident students.
Presentation and Analysis of Questionnaire
Data--Boys vs. Girls
An analysis of the data from the attendance ques-
tionnaire is presented using a comparative approach to
demonstrate the similarities and differences of responses
from the different subgroups.
Boys indicated that more in-school factors caused
them to be absent from school than did girls.Girls re-
sponded to more personal and family factors in the atten-
dance questionnaire than did boys.
Table VII is presented to illustrate the similari-
ties and differences of the survey responses of boys and
girls.Table VIII shows grouping of questionnaire data
from Subgroup 2--boys, and Table IX shows grouping of ques-
tionnaire data from Subgroup 3--girls.63
TABLE VII.SIMILARITIES AND DIFFERENCES OF THE SURVEY
RESPONSES OF BOYS AND GIRLS
Questionnaire Percentage of
Item Number Boys Responding
Percentage of
Girls Responding
1 52.7 79.0
2 9.4 7.4
3 45.9 33.3
4 14.8 11.1
5 18.9 18.5
6 43.2 29.6
7 13.5 9.8
8 22.9 27.1
9 9.4 14.8
10 27.0 29.6
11 9.4 23.4
12 9.4 9.8
13 2.7 2.4
14 21.6 14.8
15 13.5 2.4
16 35.1 30.8
17 12.1 8.6
18 12.1 12.3
19 4.1 7.4
20 2.7 13.5
21 44.5 34.5
22 12.1 4.9
23 12.1 9.8
24 8.1 3.7
25 17.5 20.964
TABLE VIII.GROUPING OF QUESTIONNAIRE DATA
FROM SUBGROUP 2--BOYS
Category Reason for AbsenteeismRanking
In-school factors
Staff Poor relationships with 2
teachers
Ineffective teaching 10
Instruction Class assignments lack 5
meaning
Unsatisfied with course
schedule
Poor learning environ-
ment in the classroom
7
(tie)
8
Personal and
family factors
Personal Illness 1
Lack of motivation 4
Parental Problems relating to 9
fighting among family
members
Social Social pressure to cut 3
class
Habits--smoking, drugs,
and alcohol
7
(tie)
Environmental
factors Transportation 665
TABLE IX.GROUPING OF QUESTIONNAIRE DATA
FROM SUBGROUP 3--GIRLS
Category Reason for AbsenteeismRanking
In-school factors
Staff
Instruction
Personal and
family factors
Personal
Parental
Poor relationships with 3
teachers
Class assignments lack 4
meaning
Poor learning environment 9
in the classroom
Unsatisfied with course 6
schedule
Illness 1
Lack of motivation 5
(tie)
Problems relating to 8
fighting among family
members
Caring for family 7
members
Social Social pressure to cut 2
classes
Habits--smoking, drugs, 10
alcohol
Environmental
factors Transportation 5
(tie)66
Data Analysis
An analysis of the data from the questionnaire indi-
cates that for boys the most frequently checked reasons for
being absent in school were (ranked in order of frequency):
1.Illness
2.Poor relationships with teachers
3.Social pressure to cut class
4.Lack of motivation
5.Class assignments lack meaning to me
6.Transportation
7.Unsatisfied with course schedule
8.Poor learning environment in the classroom
9.Problems relating to fighting among family
members
10.Ineffective teaching
(see Graph No. 2).
For girls, the most frequently checked reasons for
being absent were (ranked in order of frequency):
1.Illness
2.Social pressure to cut class
3.Poor relationships with teachers
4.Class assignments lack meaning to me
5.Transportation; Lack of motivation
6.Unsatisfied with course schedule
7.Caring for family members
8.Problems relating to fighting among family
members
9.Poor learning environment in the classroom
10.Habits--smoking, drugs, alcohol
(see Graph No. 3).
It is interesting that 79 percent of the girls indi-
cated that "Illness" is a factor causing absenteeism from
school and yet only 52.7 percent of the boys responded to
this item in the attendance questionnaire.One reason for
this difference could be due to the fact that girls areGRAPH No. 2
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sometimes faced with problems associated with monthly men-
strual cycles.
Almost 46 percent of the boys attributed "Poor re-
lationships with teachers" as a reason for being absent
from school compared to only 33.3 percent of the girls re-
sponding to that item.The writer suggests the following
reason for these differences.In general, most girls with
attendance problems are not perceived by teachers as being
disruptive in class.From the writer's experience, boys
with attendance problems are more likely to be disruptive in
class.Boys are more likely to be involved in fights,dis-
agreements, and general horseplay.Because of the aggres-
sive tendencies of boys and the potential disruption in the
classroom which may result from these aggressive tendencies,
perhaps teachers perceive truant boys less positively than
truant girls.
The results of the attendance questionnaire indi-
cate that a higher percentage of boys (43.2 percent)attrib-
uted "Lack of motivation" as a cause for school absenteeism
than did girls (29.6 percent).While it is unclear why
this difference exists, the survey also indicates that a
higher percentage of boys (21.6 percent) miss school from
using drugs and alcohol than do girls (14.8 percent).The
writer suspects that the use of drugs and alcohol affects
the motivation of children in school and may, in part at70
least, explain the difference in the lack of motivation be-
tween boys and girls.
Approximately one out of every four students sur-
veyed indicated that he/she was unsatisfied with his/her
course schedule.Twenty-two and nine-tenths percent of the
boys and 27.1 percent of the girls surveyed responded to
this item as a reason for their being absent from school.
A higher percentage of girls (23.4 percent) attrib-
uted "Caring for family members" as a reason for missing
school than did boys (9.4 percent).
"Problems relating to divorced parents" was re-
sponded to more by girls (14.8 percent) than boys (9.4
percent) .
More boys (13.5 percent) attributed "Poor educa-
tional preparation in reading skills" than girls (2.4 per-
cent)."Poor educational preparation in arithmetic skills"
was also checked more frequently by boys (8.1 percent) than
girls (3.7 percent).
A significant finding of this study is that "Prob-
lems relating to fighting among family members" affects the
school attendance of both boys and girls.Twenty and nine-
tenths percent of the 81 girls surveyed indicated that this
problem was causing them to be absent from school and 17.5
percent of the boys considered this to be a factor affecting
their school absenteeism.71
Both boys and girls attributed "Social pressure to
cut class" as a significant reason for being absent from
school.Thirty-four and five-tenths percent of the girls
checked this item, while 44.5 percent of the boys indicated
that this factor caused them to miss school.For girls,
"Social pressure to cut class" ranked second to "Illness"
as a reason for school absenteeism.For boys, the item
ranked third, behind "Poor relationships with teachers" as
second, and "Illness" as #1.
A significant number of the students surveyed
thought that their attendance was affected by their teachers
assigning "Class assignments which lack meaning to me."
Thirty-five and one-tenth percent of the boys responded to
this item and 30.8 percent of the girls indicated this was
a factor in their missing school.
More boys (12.1 percent) felt that employment was a
factor affecting their absenteeism than did girls (4.9 per-
cent).Since the students surveyed were freshmen and sopho-
mores, the writer predicts that for junior and senior stu-
dents the percentages would increase due to the fact that
more upperclassmen are employed.
Five times as many girls responded to "Physical,
mental, and emotional handicaps" as a reason for being ab-
sent from school than did boys.Thirteen and five-tenths
percent of the girls checked this item, while only 2.772
percent of the boys felt this factor affected their atten-
dance in school.
Also, a higher percentage of girls (7.4 percent)
checked "Poor self-concept" than did boys (4.1 percent).
However, more boys (13.5 percent) felt that their attendance
was affected by a"Lack of self-confidence" than did girls
(9.8 percent).
"Transportation" was checked frequently by both
boys and girls as a reason for being absent from school.
Twenty-nine and six-tenths percent of the girls and 27 per-
cent of the boys considered transportation an important
factor affecting their attendance in school.
Presentation and Analysis of Questionnaire
Data--Bused Students vs. Resident
Students
From the 155 students who were administered the at-
tendance questionnaire, the ethnic composition consisted of
122 Caucasian students, 30 Black students, 1 American Indian
student, and 2 Spanish-American students.
Thirty-two of 155 students surveyed were administra-
tive transfer students who participated in the district's
busing program to achieve district-wide desegregation.All
30 of the Blackstudents surveyed were administrative
transfer students, along with 1 American Indian and 1
Spanish-American student.73
Table X is presented to illustrate the similarities
and differences of the attendance questionnaire responses
of administrative transfer students and
resident students.Table XI shows grouping of questionnaire
data from Subgroup 4--administrative transfer students,and
Table XII shows grouping of questionnaire data from Subgroup
5 -- resident students.
For administrative transfer students, the most fre-
quently checked reasons for being absent were (ranked in
order of frequency):
1.Illness
2.Poor relationships with teachers}
3.Transportation }tie
4.Social pressure to cut class
5.Caring for family members
6.Lack of motivation
7.Unsatisfied with course schedule}
8.Class assignments lack meaning}tie
to me
9.Poor learning environment in the classroom
10.Lack of self-confidence
(see Graph No. 4).
For resident students, the most
frequently checked reasons for being absent were (ranked in
order of frequency):
1.Illness
2.Social pressure to cut class
3.Poor relationships with teachers
4.Lack of motivation
5.Class assignments lack meaning to me
6.Transportation
7.Unsatisfied with course schedule
8.Habits--smoking, drugs, alcohol74
TABLE X.SIMILARITIES AND DIFFERENCES OF THE ATTENDANCE
QUESTIONNAIRE RESPONSES OF ADMINISTRATIVE TRANSFER
STUDENTS AND RESIDENT STUDENTS
Questionnaire
Item Number
Percentage of
Administrative Percentage of
Transfer (Bused) Resident
Students Responding Students Responding
1 75.0 65.0
2 9.3 8.9
3 34.3 37.3
4 12.5 11.3
5 21.8 19.5
6 28.1 34.9
7 18.7 11.3
8 25.0 24.3
9 3.1 8.1
10 34.3 26.0
11 28.1 12.1
12 9.4 9.7
13 3.1 2.4
14 6.2 21.9
15 6.2 8.1
16 25.0 34.1
17 12.5 8.9
18 6.2 13.0
19 15.6 3.2
20 9.3 7.3
21 34.3 39.8
22 15.6 4.8
23 12.5 12.1
24 6.2 5.6
25 15.6 19.575
TABLE XI.GROUPING OF QUESTIONNAIRE DATA FROM
SUBGROUP 4--ADMINISTRATIVE TRANSFER STUDENTS
Category Reason for AbsenteeismRanking
In-school factors
Staff
Instruction
Personal and
family factors
Personal
Parental
Social
Environmental
factors
Poor relationships with 2
teachers (tie)
Class assignments lack 7
meaning (tie)
Unsatisfied with course 7
schedule (tie)
Poor learning environment 9
in the classroom
Illness
Lack of motivation
Lack of self-confidence
Caring for family
members
Social pressure to cut
class
Transportation
1
5
10
6
2
(tie)
2
(tie)
9.Poor learning environment in the }
classroom }tie
10.Problems relating to fighting among}
family members }
(see Graph No. 5).76
TABLE XII.GROUPING OF QUESTIONNAIRE DATA FROM SUBGROUP
5--RESIDENT STUDENTS
Category Reason for AbsenteeismRanking
In-school factors
Staff Poor relationships with 3
teachers
Instruction Class assignments lack 5
meaning
Unsatisfied with course 7
schedule
Poor learning environment 9
in the classroom (tie)
Personal and
family factors
Personal Illness
Lack of motivation 4
Parental Problems relating to 9
fighting among family (tie)
members
Social Social pressure to cut 2
class
Habits--smoking, drugs, 8
alcohol
Environmental
factors Transportation 6GRAPH No. 4
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It was expected that the reasons for excessive
school absenteeism would be different for administrative
transfer students and resident students.
The researcher expected that more administrative transfer
students would attribute "Transportation" as a reason for
being absent from school than resident
students.Results of the survey confirmed this expectation
with 34.3 percent of the administrative transfer students
and 26 percent of the resident students
attributing "Transportation" as a cause for their school
absences.
The findings from this study indicate that both
administrative transferstudents andresident
studentsblame"Poorrelationshipswithteachers"
as a major factor affecting absenteeism.Thirty-four and
three-tenths percent of the administrative transfer stu-
dents and 37.3 percent of the resident
students responded to this factor in the questionnaire.
A slightly higher percentage of administrative
transfer students (21.8 percent) indicated that their at-
tendance was affected by a "Poor learning environment in
the classroom" than did resident students
(19.5 percent).
"Lack of motivation" was checked frequently by
both groups.Administrative transfer students responded80
to this item less frequently (28.1 percent) than did
resident students (34.9 percent).
Another significant difference in the survey re-
sponses of these two groups was that "Caring for family mem-
bers" was a factor causing absenteeism more often with ad-
ministrative transfer students (28.1 percent) than
residentstudents (12.1percent). From the re-
sults of this finding and the researcher's experience work-
ing with both groups, it appears that administrative trans-
fer students feel more of a sense of obligation and respon-
sibility to miss school to care for family members than
resident students.
A significantly larger percentage of resident
students (21.9 percent) attributed "Habits- -
smoking, drugs, and alcohol" as a cause for school absences
than did administrative transfer students (6.2 percent).
These data correspond to the fact that at Madison High
School a larger percentage of white students are referred
to the administration for violating school rules regarding
smoking, drugs, and alcohol than black students.
Fewer administrative transfer students (25 percent)
thought that their attendance was affected by "Class assign-
ments lack meaning to
students (34.1percent).
residentstudents tend
for their absences more than
me" than did resident
These data suggest that
toblame the school
administrative transfer81
students.However, the two groups were in agreement in
responding to "Ineffective teaching" as a cause for school
absences.About one out of every eight students in each
group considered this to be a factor affecting his/her at-
tendance.
On a percentage basis, twice as many resident
students (13 percent) attributed "Lackof
support from home" as a reason for their absences than did
administrative transfer students (6.2 percent).
The results of the attendance survey reveal that
about one out of every five administrative transfer students
thought his/her absences were affected by a lack of self-
confidence, compared to about one out of ten for
resident students. Correlating to these data,
more administrative transfer students (15.6 percent) indi-
cated that "Poor self-concept" was affecting their absences
than resident students (3.2 percent).
A higher percentage of resident
students (8.1 percent) surveyed attributed "Problems relat-
ing to divorced parents" as a reason for school absences
than did administrative transfer students (3.1 percent).
Also, 15.6 percent of administrative transfer students
checked "Problems relating to fighting among family members"
while 19.5 percent of resident students
responded to this item as a factor affecting school atten-
dance.82
"Social pressure to cut class" was a significant
factor affecting absenteeism for both administrative trans-
fer and resident students. More than one
out of every three students considered this item to be a
reason for missing class."Social pressure to cut class"
was the second most frequently checked item by both groups
with 39.8 percent of resident students
and 34.3 percent of administrative transfer students re-
sponding.This difference suggests that resident
studentswithattendanceproblems may view their
school as being a more familiar and comfortable social set-
ting than do administrative transfer students with atten-
dance problems.Being raised in the neighborhood,
residentstudentsmight bemore familiarwith
the "social distractions" around the school.
Another reason that a higher percentage of
residentstudents findsocial pressureaffect-
ing their attendance is that they are not limited as to the
time they can arrive at school.Some arrive at school as
early as 7:15 A.M. or 7:30 A.M. to meet their friends.When
the bell rings at 8:15 A.M., some of these students find it
difficult to go to class.Usually there is not much support
from the group to terminate the socializing.The tendency
is usually for the group to support each other to cut class.
Administrative transfer students, on the other hand,
usually socialize at their bus stops, and talk with each83
other on the bus while they are being transported to school.
They usually arrive at school just a few minutes before the
bell rings.With just enough time for them to go to their
lockers, they are less likely to be distracted from attend-
ing their first period class.
While some resident students spend
time socializing after school, administrative transfer stu-
dents who are not participating in an after-school activity
or sport are immediately bused home.Transportation there-
fore limits the amount of time that administrative transfer
students have to socialize at school.Also, many adminis-
trative transfer students at Madison and other Portland high
schools do not usually come back to school in the evening
for home games, dances, or other school activities.They
are more likely to attend games and social events at a
school close to where they reside.
It is intended that these reasons will help explain
the differences in the conditions for the two groups to
socialize at school.The researcher does not contend that
administrative transfer students do not view the school as
a friendly setting to socialize with their friends, for that
is not the case.The findings of this study reveal that the
attendance of both administrative transfer and resident
students is affected by social pressure by peers.84
Employment was rated as a factor affecting the at-
tendance of 15.6 percent of the administrative transfer
students and 4.8 percent of the resident
students who were surveyed.On the basis of personal con-
versations with each student surveyed, the researcher con-
tends that about the same percentage of students in each
group were employed when the survey was administered.This
research indicates that the attendance of administrative
transferstudents is affected more by employment than for
resident students who are employed. Em-
ployment for 15- and 16-year-old students who reside in the
inner city consists mainly of jobs related to restaurant
work.Some of these jobs require working late in the eve-
ning during the week.The researcher contends that employ-
ment of administrative transfer students is more of an
"interference factor" affecting school attendance than it
is for resident students.
Presentation and Analysis of Questionnaire
Date--Students with Divorced Parents vs.
Students with Parents Who Are
Not Divorced
One hundred forty-eight of the students surveyed
responded to the data section requesting information about
the marital status of their parents.The data indicate
that 46.45 percent of the surveyed students were from di-
vorced parents, 49.03 percent either hadparents who lived85
together or had one or more parents deceased, and 4.52 per-
cent did not respond to this part of the survey.
Table XIII is presented to illustrate the similari-
ties and differences of the survey responses of students
with divorced parents and students whose parents are not
divorced.Table XIV shows grouping of questionnaire data
from Subgroup 6--students with divorced parents.Table XV
shows grouping of questionnaire data from Subgroup 7--stu-
dents with parents not divorced.
For students with divorced parents, the most fre-
quently checked reasons for being absent were (ranked in
order of frequency):
1.Illness
2.Poor relationships with teachers
3.Social pressure to cut class
4.Class assignments lack meaning to me
5.Lack of motivation
6.Transportation
7.Unsatisfied with course schedule
8.Problems relating to fighting among family
members
9.Problems relating to divorced parents
10.Habits--smoking, drugs, alcohol
(see Graph No. 6).
For students with parents not divorced, the most
frequently checked reasons for being absent were (ranked in
order of frequency):
1.Illness
2.Social pressure to cut class
3.Poor relationships with teachers
4.Lack of motivation
5.Class assignments lack meaning to me
6.Transportation
7.Unsatisfied with course schedule86
TABLE XIII.SIMILARITIES AND DIFFERENCES OF THE SURVEY
RESPONSES OF STUDENTS WITH DIVORCED PARENTS AND
STUDENTS WHOSE PARENTS ARE NOT DIVORCED
Questionnaire
Item Number
Percentage of
Students with
Divorced Parents
Percentage of
Student with
Parents Not Divorced
1 59.72 71.05
2 11.11 7.89
3 34.72 43.42
4 9.72 9.21
5 18.05 21.05
6 29.16 42.10
7 15.27 10.52
8 22.22 27.63
9 20.83 0.00
10 25.00 28.94
11 16.66 13.15
12 6.94 6.57
13 1.38 6.57
14 19.44 17.10
15 8.33 7.89
16 30.55 34.21
17 9.72 10.52
18 13.88 11.84
19 5.55 5.26
20 6.94 7.89
21 34.72 44.73
22 11.11 3.94
23 8.33 15.78
24 9.72 2.63
25 22.22 21.0587
TABLE XIV.GROUPING OF QUESTIONNAIRE DATA FROM
SUBGROUP 6--STUDENTS WITH DIVORCED PARENTS
Category Reason for AbsenteeismRanking
In-school factors
Staff
Instruction
Personal and
family factors
Personal
Parental
Social
Environmental
factors
Poor relationships with
teachers
Class assignments lack
meaning
Unsatisfied with course
schedule
Illness
Lack of motivation
Problems relating to
fighting among family
members
Problems relating to
divorced parents
Social pressure to cut
class
Habits--smoking, drugs,
alcohol
Transportation
2
4
7
1
5
8
9
3
10
6
8.Poor learning environment in the classroom
9.Problems relating to fighting among family
members
10.Habits--smoking, drugs, alcohol
(see Graph No. 7).88
TABLE XV.GROUPING OF QUESTIONNAIRE DATA FROM SUBGROUP
7--STUDENTS WITH PARENTS NOT DIVORCED
Category Reason for AbsenteeismRanking
In-school factors
Staff
Instruction
Poor relationships with 3
teachers
Class assignments lack 5
meaning
Unsatisfied with course 7
schedule
Poor learning environment 8
in the classroom
Personal and
family factors
Personal Illness 1
Lack of motivation 4
Parental Problems relating to 9
fighting among family
members
Social Social pressure to cut 2
classes
Habits--smoking, drugs, 10
alcohol
Environmental
factors Transportation 6GRAPH No. 6
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In-school Factors
Examining the data from the questionnaire which per-
tains to "in-school factors" for being absent from school,
reveals that more students without divorced parents (43.42
percent) blame their poor attendance on "Poor relationships
with teachers" than did students with divorced parents
(34.72 percent).The hardships, personal difficulties, and
adjustments which usually result from the divorce process
may explain why students with divorced parents are less
likely to blame their teachers for their attendance prob-
lems. The researcher suspects that in some cases teachers
may fill a void for the child with divorced parents.
A higher percentage of students with parents who
were not divorced (27.63 percent) rated"Unsatisfied with
course schedule" as a significant reason forbeing absent
from school than did students with divorced parents (22.22
percent) .
According to the survey, school activities inter-
fere more with the attendance of students with parents who
are not divorced (15.78 percent) than studentswith divorced
parents (8.33 percent).These data may be partially ex-
plained by the fact that more students with divorced parents
(11.11 percent) attributed employment as a reason for their
absences while only 3.94 percent of the surveyed students
with parents not divorced responded to this factor.These92
data add support to the researcher's contention that some
students from divorced families are probably expected to
work to help out fiancially at home.Employment after
school would decrease the chance of being able to partici-
pate in after-school activities and athletics.
About one out of every eight students in both groups
of students with divorced parents and students without di-
vorced parents attributed his/herabsences to "Poor educa-
tional preparation in reading skills."However, the survey
revealed that a higher percentage of students from divorced
parents (9.72 percent) blamed "Poor educational preparation
in arithmetic skills" as a reason for their absences than
did students without divorced parents (3.94 percent).
In summary, the results of the attendance survey
indicate that students with divorced parents are less likely
to blame the school for their absenteeism problems.Of the
nine items in the survey categorized as "in-school factors"
causing absences, the group of students without divorced
parents ranked higher in six of these factors.
Personal and Family Factors
According to the survey, students with divorced
parents thought their absences from school were less likely
to be from "illness" than students without divorced parents.
This is somewhat puzzling to the researcher, but perhaps
this can be explained by the fact that the group of students93
with divorced parents ranked higher in 10 out of 15 of the
"personal and family factors" in the survey.With such a
strong emphasis on personal and family-related factors caus-
ing absenteeism, perhaps some students with divorced parents
are not as likely to attribute illness as a reason for their
absences.
As stated previously, "Lack of motivation" was the
fourth most frequently checked response by all students
taking the survey.When analyzing this response in compar-
ing the groups of students with and without divorced par-
ents, some interesting data are revealed.While 42.10 per-
cent of the students without divorced parents checked "Lack
of motivation" as a reason for missing school, only 29.16
percent of the students with divorced parents responded to
this factor.As stated earlier, the researcher contends
that a characteristic of many truants is a lack of inner
drive to do well in school.The data from this research
add support to this contention.When examining the data
comparing the groups of students with and without divorced
parents, it is indicated that students from divorced fami-
lies feel their absences are not as likely to be caused from
"Lack of motivation" than students without divorced parents.
These data correspond to the researcher's belief that a di-
vorce in a family may result in a child becoming more moti-
vated through the experiences endured in the years of grow-
ing up with a single parent or new stepparent.94
V.SUMMARY, CONCLUSIONS, AND
RECOMMENDATIONS
Summary
The study was designed to provide an understanding
of the causes of absenteeism in an inner-city school.The
review of the literature and the findings of this study
should assist educators in grasping a more complete under-
standing of the reasons for excessive school absenteeism and
to enable them to seek solutions to the problems which are
responsible for poor school attendance.
A review of the literature provided an historical
perspective of investigations relating to school attendance.
It is clear from the literature review that the reasons for
school absenteeism have varied with the social and economic
changes in our society.In 1915, for example, Cooper (12)
reported that the principal cause of absences in Delaware
rural schools was work.In 1947, poverty, poor health, dis-
tance from school, lack of laws, and parental negligence
were cited as established causes of non-attendance.
Recent studies in the literature indicate that
broken homes appear to be a contributing factor in the de-
velopment of truancy.The estimated figure of 12 million
children under the age of 18 whose parents are divorced is95
indeed a shocking statistic.According to Brown (8), the
traditional two-parent situation is changing very rapidly
and no one can say to what extent lower pupil performance
results from parental separation.
Research studies indicate that poverty in inner
cities is a significant contributing factor in motivating
a student to exclude himself from school.The literature
does not indicate that poverty in suburban or rural areas
is a major factor affecting school attendance.
Educational research in the area of school atten-
dance has concentrated on the relationship of attendance to
(1) achievement,(2) effect of instruction and other in-
school factors,(3) busing,(4)social and economic factors,
(5)sex, grade,and school,(6)teacher perception of pupil
behavior,(7) use of drugs,(8)divorce and other personal
and family problems, and (9) environmental problems.
It is generally agreed by writers on the subject of
school attendance that (1) truancy should be treated as a
symptom of a larger problem,(2) more research is needed to
isolate certain school factors with urban, suburban, and
rural areas,(3) there is no one single answer to the prob-
lem of school attendance, and (4) we need to continue to seek so-
lutions to the problems causing excessive school absenteeism.
The research in this study dealt with identifying
the causes of excessive absenteeism in an inner-city school.
The questionnaire was developed by the writer to determine96
the reasons for poor school attendance.One hundred fifty-
five students at Madison High Schoolwere administered the
questionnaire.Students taking part in the questionnaire
were selected as described under "Sample Design" in Chapter
III.
In testing Hypothesis I, the statistical study de-
termined whether there was a significant statistical differ-
ence between mean scores of reading achievement tests of
students with attendance problems and students without
attendance problems.
Analysis of the data, utilizing the F statistic and
the one-way analysis of variance, indicated that the null
hypothesis in Analysis I was accepted.The null hypothesis
stated, "There is no significant difference between themean
scores of reading achievement tests for students with atten-
dance problems and students without attendance problems."
In Analysis I, there was not a significant difference at
the .01 level of significance in themean scores of reading
achievement tests for freshmen students with attendance
problems and freshmen students without attendance problems.
In Analysis II, there was a significant difference
at the .01 level of significance in the meanscores of read-
ing achievement tests for sophomore students withattendance
problems and sophomore students without attendanceproblems.
The null hypothesis for Analysis II is thereforerejected.97
In testing Hypothesis II, the statistical study de-
termined the relationship of mathematic achievement test
scores to school attendance patterns.The null hypothesis
stated, "There is no significant difference between the mean
scores of mathematic achievement tests for students with
attendance problems and students without attendance prob-
lems."In Analysis III there was a significant difference
at the .01 level of significance in the mean scores of math-
ematic tests for freshmen students with attendance problems
and freshmen students without attendance problems.In Anal-
ysis IV, there was a significant difference at the .01 level
of significance in the mean scores of mathematic tests for
sophomore students with attendance problems and sophomore
students without attendance problems.The null hypothesis
for Analyses III and IV is therefore rejected.
Hypothesis III of this study stated, "It is expected
that the causes of absenteeism in an inner-city school are
different for boys than for girls."The findings of this
study indicate that the major reasons for absences are gen-
erally similar for both boys and girls; however, there are
contributing factors which affect school attendance which
are different for boys than for girls.These similarities
and differences will be presented in the "Conclusion" sec-
tion of this chapter.
Hypothesis IV of this study stated, "It is expected
that the causes of absenteeism in an inner-city school are98
different for students with divorced or separated parents
than for students whose parents are not divorced or sepa-
rated."The results of the attendance questionnaire indi-
cate that students with divorced parents seem less likely
to blame the school for their absenteeism problems than
students with parents who are not divorced."Poor relation-
ships with teachers" was checked more frequently, on a per-
centage basis, by students without divorced parents than
students with divorced parents.The findings of this study
indicate that the major reasons for absences are generally
similar for students with divorced parents and students
with parents who are not divorced; however, there are con-
tributing factors which affect school attendance which are
different for these two groups.These similarities and dif-
ferences will be presented in the "Conclusion" section of
this chapter.
Hypothesis V of this study stated, "It is expected
that the causes of absenteeism in an inner-city school are
different for minority students who are bused to school than
for students who reside within the local school attendance
area."The findings in this research indicate two major
different reasons for school absenteeism for students bused
to school and those not bused to school."Transportation"
and "Caring for family members" were checked more frequent-
ly by bused students than by resident students."Lack of
motivation" and "Poor relationships with teachers" were99
checked almost equally, on a percentage basis, by both
groups.The findings of this study reveal other contrib-
uting factors which affect school attendance which indicate
different reasons for bused students and resident students
to be absent from school.These differences will be pre-
sented in the "Conclusion" section of this chapter.
Conclusions
In the analysis of any empirical research study, the
greatest potential for error lies in the interpretations
of the data and in conclusions drawn from the study.Care
must be taken to not generalize beyond the limitations of
the research.
The following are conclusions that may be drawn
from the research:
1.The statistical study found no significant dif-
ference at the .01 level of significance in the
mean scores of reading achievement tests for
freshmen students with attendance problems and
freshmen students without attendance problems.
2.The statistical study found a significant dif-
ference at the .01 level of significance in the
mean scores of reading achievement tests for
sophomore students with attendance problems and
sophomore students without attendance problems.
Sophomore students with attendance problems had100
statistically significant lower mean reading
scores than sophomore students without atten-
dance problems.
3.The statistical study found a significant dif-
ference at the .01 level of significance in the
mean scores of mathematic achievement tests for
freshmen students with attendance problems and
freshmen students without attendance problems.
Freshmen students with attendance problems had
statistically significant lower mean mathematic
scores than freshmen students without attendance
problems.
4.The statistical study found a significant dif-
ference at the .01 level of significance in the
mean scores of mathematic achievement tests for
sophomore students with attendance problems and
sophomore students without attendance problems.
Sophomore students with attendance problems had
statistically significant lower mean mathematic
scores than sophomore students without atten-
dance problems.
5.From analysis of the questionnaire data, it is
concluded that the major causes of excessive
school absenteeism are as follows (in order of
significance--illness excluded):101
a.Causes of absences for boys and girls
(1) Social pressure to cut class
(2) Poor relationships with teachers
(3) Lack of motivation
(4) Class assignments lack meaning to me
(5) Unsatisfied with course schedule
b.Causes of absences for boys
(1) Poor relationships with teachers
(2) Social pressure to cut class
(3) Lack of motivation
(4) Class assignments lack meaning to me
(5) Transportation
c.Causes of absences for girls
(1) Social pressure to cut class
(2) Poor relationships with teachers
(3) Class assignments lack meaning to me
(4) Transportation; Lack of motivation
(5) Unsatisfied with course schedule
d.Causes of absences for bused students
(1) Poor relationships with teachers}
}
(2) Transportation }tie
}
(3) Social pressure to cut class }
(4) Caring for family members
(5) Lack of motivation102
e.Causes of absences for resident students
(1) Social pressure to cut class
(2) Poor relationships with teachers
(3) Lack of motivation
(4) Class assignments lack meaning to me
(5) Transportation
f.Causes of absences for students with divorced
or separated parents
(1) Poor relationships with teachers
(2) Social pressure to cut class
(3) Class assignments lack meaning to me
(4) Lack of motivation
(5) Transportation
g.Causes of absences for students with parents
not separated or divorced
(1) Social pressure to cut class
(2) Poor relationships with teachers
(3) Lack of motivation
(4) Class assignments lack meaning to me
(5) Transportation
6.Students with attendance problems attribute
three major in-school factors as reasons for
their absenteeism: (1)"Poor relationships with
teachers," (2) "Class assignments lack meaning
to me," and (3) "Unsatisfied with course
schedule."103
7.Students with attendance problems attribute two
major personal factors as reasons for their ab-
senteeism: (1)"Social pressure to cut class"
and (2) "Lack of motivation."
8.The reasons for poor school attendance of bused
students and resident students are different.
"Caring for family members" and "Transportation"
affect the school attendance of bused students
more than students who are not bused to school.
9.Family factors contributing to poor school at-
tendance include (1)"Problems relating to
fighting among family members" and (2)"Problems
relating to divorced parents."
10.Students with divorced parents are less likely
to blame the school for their absenteeism prob-
lems than students with parents who are not
divorced.
Throughout the research project, an underlying goal
of the writer was to conceptualize previous investigative
findings about the causes of excessive school absenteeism
and the findings of this study into a conceptual framework
which might enable us to have a more complete understanding
of the reasons for poor school attendance.In this concep-
tualization process, it was not intended that one simple
solution would be discovered, but rather the organization
of ideas, thoughts, theories, experiences, and explanations104
into an integrated system to enable us to perceive the
problem of poor school attendance in a simple, coherent,
intelligible, consistent, and related manner.
From the literature review and the findings in this
study, it became apparent that four general factors affect
school absenteeism:(1) in-school factors,(2) personal
factors,(3) family factors, and (4) environmental factors.
Using these four general categories, the findings of this
research are presented in Figure 2.
Recommendations
It has been said that the person who solves the
problem of poor school attendance will surely win the Nobel
prize for his/her efforts.There is, however, no one
answer to the problem of excessive school absenteeism, be-
cause all children are different, and the reasons for their
attendance problems are not the same.This study has at-
tempted to identify these differences and similarities to
assist educators, parents, and students in seeking solutions
to the problems of poor school attendance in inner-city
schools.
From the findings and conclusions in this study,
the following are recommendations to improve excessive
school absenteeism.
1.Improve reading and mathematic curriculum pro-
grams for students with math and reading skill deficiencies.20
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Students with math and reading skill deficiencies need to
be identified early on in elementary school.More emphasis
needs to be placed on the math and reading skill development
for the average, below average, and borderline child.Addi-
tional staff need to be hired to individualize instruction
,for students with math and reading skill deficiencies.
2.Develop and implement parent and staff training
workshops to teach techniques and skills in working with
children with attendance problems.Changing the attendance
pattern of a truant is a difficult task.It needs to be
realized that to correct poor school attendance requires a
team effort of teachers, counselors, administrators, parents
and the student. Improving a child's poor school atten-
dance is everyone's responsibility.
3.Implement effective counseling programs for
students with attendance problems.Most truants really need
to feel that someone in the school cares for them, trusts
them, and is concerned about what happens to them.Keeping
in mind that truancy is a symptom of a larger problem,
"helping approaches" should be used initially rather than
"punishing approaches."Punitive measures to improve school
attendance should be taken only after "helping approaches"
have not been successful.
Participation of parents in conferences regarding
poor school attendance is critical.107
4.Assess current curriculum programs in view of
the needs of students.Revise curriculum materials and
teaching methods which are irrelevant, boring, and meaning-
less to students.
5.Expand effective alternative education programs
offering instruction in occupational skills.It is clear
that not all students can be successful in a traditional
educational program.Effective alternative education pro-
grams can meet the needs of many students who have diffi-
culty in adjusting to a traditional high school.108
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APPENDIX
Attendance Survey
This survey is intended to determine the reasons why some
students at Madison High School do not attend classes on a
regular basis.
Instructions:
1.Please check the reasons which you feel may be the
cause of your absences from classes at Madison this
year.
1.Illness
2.Accidents
3.Poor relationships with teachers
4.Ineffective teaching
5.Poor learning environment in the classroom
6.Lack of motivation
7.Lack of self confidence
8.Unsatisfied with course schedule
9.Problems relating to divorced parents
10.Transportation
11.Caring for family members
12.Vacations
13.Lack of money
14.Habits--smoking, drugs, alcohol
15.Poor educational preparation in reading
skills
16.Class assignments lack meaning to me115
17.Poor instruction due to absences of regular
teachers
18.Lack of support from home
19.Poor self concept
20.Physical, mental, emotional handicaps
21.Social pressure to cut class
22.Employment
23.School activities--music, drama, athletics,
etc.
24.Poor educational preparation in arithmetic
skills
25.Problems relating to fighting among family
members
26.Other reasons--please comment:
Year in Sex Race
school
Administrative Transfer:yes
no
Parents are:Living together
Divorced
Separated
One or more deceased